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Why Literature?
Because literature has the power . . .
•

to make us more human, to help us see the world from inside the skin of persons
very different from ourselves; to live more lives than the one we have; to try on
various roles.

•

to develop compassion and insight into the behavior of ourselves and others
(through characters so real that the reader lives and suffers and rejoices with
them).

•

to show us the past in a way that helps us understand the present.

•

to move us in ways that facts, statistics, and history texts can never do (or rarely
do).

•

to develop the imagination; to help us entertain ideas we never could have had;
to interpret and translate our experiences, to shape our world, and to enlarge our
imaginations.

•

to take us out of ourselves and return us to ourselves as a changed self; to
enlarge our thinking while educating our hearts.

Huck, C. S. (1987). To know the place for the first time. The Best of the Bulletin. Children's Literature
Assembly/National Council of Teachers of English, 1, 69-71.

Literature Circles Overview
What Are Literature Circles?
In literature circles, small groups of students gather together to discuss a piece of
literature in depth. The discussion is guided by students' response to what they have
read. You may hear talk about events and characters in the book, the author's craft, or
personal experiences related to the story. Literature circles provide a way for students
to engage in critical thinking and reflection as they read, discuss, and respond to books.
Collaboration is at the heart of this approach. Students reshape and add onto their
understanding as they construct meaning with other readers. Finally, literature circles
guide students to deeper understanding of what they read through structured discussion
and extended written and artistic response.

Katherine L. Schlick Noe & Nancy J. Johnson. (1999). Getting Started with Literature Circles. Norwood,
MA: Christopher-Gordon Publishers, Inc.
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What Literature Circles Are… and Are Not …
Literature Circles are . . .

Literature Circles are not . . .

Reader response centered

Teacher and text centered

A component of a comprehensive literacy
program

The entire reading curriculum

Groups of readers formed by book choice

Teacher-assigned groups formed solely by
ability

Structured for student independence,
responsibility, and ownership

Unstructured, uncontrolled "talk time"
without accountability

Guided primarily by student insights and
questions

Guided primarily by teacher- or
curriculum-based questions

Intended as a context in which to apply
reading and writing skills

Intended as a place to do skills work

Flexible and fluid; never look the same
twice

Tied to a prescriptive "recipe"

Literature Circles in a Comprehensive Literacy Program
Read Aloud

Opportunities for Application
(e.g., literature circles, inquiry
study, content area reading and
writing)

Guided Reading and Writing

Katherine L. Schlick Noe & Nancy J. Johnson. (1999). Getting Started with Literature Circles. Norwood,
MA: Christopher-Gordon Publishers, Inc.
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Literature Circles: Primary
I use Literature Circles every other week, providing an emphasis on choice
reading and predictable books with rhyme, rhythm and repetition during the
alternate weeks.
Friday: I read all of the picture books aloud, and give a book talk on any chapter
books. There are usually 3 - 4 selections. Papers are posted with the title of
each book and numbers below to indicate the number of students who may be in
that group. The books are set below the papers to provide a visual reminder. I
draw names from a jar, and write each student’s name under the selection they
choose. If the last few students have no choice available, their names are
marked with a star to indicate that they will be able to choose first for the next
Literature Circles.
Monday: All students read their book. This occurs in a variety of ways:
- The whole group (from 5 - 7 students) meets in a circle and the book
is read aloud (with pauses for discussions, predictions) by me, an
assistant, or a strong student reader. Each student follows along in
their copy of the book.
- Students listen to a tape of their book at the Listening Center,
following along in their copy. I record all books that we use in
Literature Circles.
- Students partner read.
- Students read on their own.
- Students read with a 6th grade tutor.
Students then respond to the book in their Literature Log through writing and
drawings.
Tuesday: Discussion. I meet with two groups to talk about the story. Each child
brings their copy of the book and their Literature Log. Each group also reads
their book again (or continues reading in longer books), and responds in their
Literature Log.
Wednesday: Read. Projects. Students meet in their groups to talk about project
choices, and then begin projects. These may be group, partner, or individual
projects. I also meet for discussion with any groups I was unable to meet with on
Tuesday.
Thursday: Complete projects. Record project in Literature Log.
Friday: Share projects. Share and read favorite parts of the book with groups.

st

Holly Dietrich, 1 / 2

nd

Grade, Cedar Valley Elementary, Edmonds, WA
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Literature Circles: Structure
Choosing Books
A model I follow is, "I choose, we choose, you choose." This model will cover the whole
year starting in September/October when I choose a book the whole class will read so
we can focus on learning how to discuss and respond to literature. Later in the year, I
want students to start picking their own books, so we choose together. I also want
student groups to start reading different books based on a theme. Finally, when they're
ready, they choose by themselves from the several options I provide.
Introducing Books
At the start of each round of literature circles I introduce books based on our theme.
Students pick their top three choices and groups naturally form. However, it may be
necessary that I place students in groups based on their second or third choice or
based on group dynamics.
Student Schedule
I assign an ending date for students to be finished with their books. Each group
negotiates its own reading schedule.
Teacher Schedule
I teach in a district that recently adopted a new reading curriculum that includes an
integrated reading anthology, language arts workbook, and spelling workbook. Since
there is a strong emphasis on this curriculum, I alternate between working in the
anthology (to teach reading strategies) and doing literature circles (to apply reading
strategies and develop response). We will have literature circles on Tuesdays and
Thursdays and work in the anthology on Mondays, Wednesdays, and Fridays.
Literature Circle Schedule
Students use their journal entries as a jumping-off point for discussions. Groups assign
themselves two or three journal prompts for each round. After students share their
journal entries, they discuss what their next assignment will be. Students self manage
their groups, picking an order of sharing and assigning a noise monitor and task master
to keep the group on track.

Frequently Asked Questions
When and how do I start? What is the first thing I do?
I'll start literature circles in October. I give the class a month to adjust to each other,
and we need time to work on general collaborative group skills. During this time I will be
modeling what I feel is the hardest skill for students to learn -- how to discuss reading in
a structured but meaningful way. When I feel they are ready, I will have groups of four
discuss a short story from our reading anthology.

rd

Adam Brauch, 3 Grade, Fairmount Elementary, Mukilteo, WA
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What do kids need to know before we start?
Students need to know that we will be working through literature circles throughout the
year and that they will be working with different classmates in different groups all year.
What do I not need to worry about in the beginning?
I don't need to worry about their immediate success and the overall structure of the
groups. It takes time for students to learn their collaboration and discussion skills.
What makes a discussion work?
Good modeling throughout the year in all subjects. Brainstorm rules for a good
discussion with the whole group and post in the room. Review good discussion rules
before each discussion. Use the fish bowl technique to further model what a good
discussion looks and sounds like.
What makes a journal entry work?
I make sure students have ownership of their journals -- small, easy to carry, decorated.
They create and use one journal per book or story. I also use the same prompts for
both discussion and journals.
How long will each cycle last?
Each literature cycle will last about 4 - 6 weeks. Three or four weeks will be spent
reading, discussing, and writing in journals. A week or two will be spent on their
reflection projects and sharing.
What is everybody else doing while a group or groups meet?
In my class, other students are working on journal prompts, reading their books, or
working on a language arts skill set either related to or unrelated to their literature circle
book.
Do students read at home?
Sometimes. Students negotiate and assign their own reading schedule based on a
timeline I have set for them. Depending on this timeline and what they have assigned,
reading at home may be necessary. However, I also provide time in class for reading.
How do I keep track of what the different groups are doing?
At the beginning of each literature circle session, I ask each group what they are going
to be doing during this time. I also sit outside of their discussions from time to time to
observe. I ask each group to assign a "reporter" person whose job it is to report to the
class or to me what is going on in the group, what is working well and what needs more
work. I also have students complete self and group assessments after literature circles;
students rate themselves and their group and set one goal for next time.
What if I haven't read all the books?
Fake it. This gives you a perfect opportunity to ask authentic questions of the group.

rd

Adam Brauch, 3 Grade, Fairmount Elementary, Mukilteo, WA
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Literature Circle Structure: 3rd/4th Grade
Beginning Literature Studies
In the first six to eight weeks of the school year, I focus on creating literary experiences
that promote collaboration, independence, and responsibility, while fostering a love for
reading and writing. During this time period, I also assess students on an ongoing basis
using diverse forms of assessment.
Literary Experiences and Routines
• Read aloud
• Reading strategy lessons
• Book talks
• Writing strategy lessons
• Journal writing

• Poetry pockets
• Diverse forms of response
• Reading time (20-30 minutes reading,
10 minutes sharing)

Launching Literature Circles
Beginning Literature Circles
I introduce students to literature circles through the use of picture books before
launching into chapter books. After the book has been read, children practice using the
discussion strategies outlined below. I introduce these strategies one at a time so that
all children may gain experience using each strategy. I usually model two discussion
strategies with each picture book. Following the students’ discussions in small literature
circles of four to six children, a literature extension is introduced and modeled. With
each picture book, the children gain experience responding to literature through drama,
music, writing, or the visual arts before beginning literature circles with chapter books.
Discussion strategies
- discuss personal reactions to books
- mark passages with “Post-it” notes
- create questions to spark lively discussions
- discuss literary elements
- find difficult or interesting words
Choosing a Theme
Begin a literature circle by selecting a theme based on the students’ interests and your
curriculum. Using a theme for literature circles is a vehicle for helping learners make
connections between all the books that are being used. I recommend that a read aloud
be chosen that matches the theme for the literature circle. Often, the read aloud is used
in a focus lesson for modeling reading strategies and oral and written responses to
literature.
Book Talks
Choosing high quality literature that children will have an emotional and personal
response to is critical in actively engaging the readers. I choose somewhere between 7
to 8 books for each literature circle. A 3 to 5 minute book talk is given on each book
that is being shared. During the book talks, students have a piece of paper with all the
book titles that are being shared; this way they may take notes about the books that are
appealing to them. Following the book talks, one copy of each of the books is passed
rd

th

Lisa Norwick, 3 /4 Grade, Brookside/Cranbrook Schools, Bloomfield Hills, MI
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around the classroom so the children have the option of spending a few minutes with
specific books they’re interested in reading. When the book pass is complete, each
student writes “yes” by all the books he/she would like to read and “maybe” by the
books he/she would possibly like to read. The literature circles are formed from the
readers’ choices that they’ve indicated on their papers. I may not use all the books that
were shared during the book talks. I usually have 5 to 6 literature circles and each
literature circle has 4 to 6 members.
Daily Schedule
Following the daily focus lesson, students meet with their literature circle and decide
how many pages they are going to read for the day and record this on their literature
circle bookmark. All students read for about 25 minutes. Following the reading time,
the children meet with their literature circle and work on a reading response or discuss
the book with their group.
Weekly Schedule
Discussion: Students meet with their literature circle 1 to 3 times each week to discuss
the book. All literature circles are required to meet at least once a week; readers decide
how many and which days they will meet. When everyone in the literature circle has
agreed on a day to meet, the facilitator records this on a weekly class calendar which is
kept on a clipboard. Where the readers are in the book and their interest level usually
determines how many times a week and on which days they will decide to meet. This
valuable flexibility allows the readers to meet on days when they have been emotionally
moved or have real questions about the book.
The student-led literature circle meeting lasts about 25 minutes and the members
conclude the meeting by self reflecting on their involvement and what insights they
gained from other members of their literature circle. In the beginning of the year, I
concentrate on developing group dynamics. Once the literature circles are running
smoothly, I begin to focus on eliciting depth in the students’ oral responses.
Response: The children respond to their literature circle book twice a week. One
response is due on Wednesday; the other on Friday. The focus lessons on Monday
and Wednesday usually center on the students’ weekly responses. In the beginning of
the year I concentrate on introducing diverse forms of response and keep an ongoing
list of different ways to respond to literature. This list serves as a menu which children
may choose from for their weekly responses. Sometimes I will direct one of the readers’
responses and they will choose the other. As the year progresses or when the need
arises, I discuss depth and quality of responses. When the students complete their
book they begin planning and creating an extension project that will cause them to
revisit, reread, and rethink the book.
Possible Focus Lessons for Literature Circles
• Weekly schedule
• Daily schedule and procedures
• Discussion strategies
• Reading strategies
• Author’s craft
• Literary elements
rd

th

Lisa Norwick, 3 /4 Grade, Brookside/Cranbrook Schools, Bloomfield Hills, MI
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Literature Circles Structure: Intermediate
1. Have multiple copies of several books. These can be on a single theme,
topic, or genre. The books should cover several reading “levels” and
include areas of students’ interest. Try to use books that you enjoy
reading. You may also get suggested titles from students.
2. Introduce each book by giving short book talks. Reading a passage
from each book can also “hook” the students. Inform students if a book
has a tape available and which books might be a “stretch.” Books may
be placed on display for students to look through during the day.
3. Students sign up for (or write on a slip of paper) their first, second, and
third choice. Using this information, form groups, taking into
consideration student choice and group dynamics. Groups of 4 - 5 work
best.
4. As a group, students decide how much to read before getting together
for discussion. Some groups read and discuss as they go along, others
will discuss a larger “chunk” of text at one time. Students can read on
their own, with a buddy, as a group, or with a tape. Books can be taken
home if more support is needed. It helps to set an approximate date
when the book should be completed. Teachers may join a group as an
active member to model questioning, responses, and listening skills, or
sit quietly near the group to listen and take anecdotal notes.
5. Students respond to their reading in journals. This helps with
comprehension and gives them a starting place for discussions. The
students have a list of “Suggested Journal Responses” and a list of
“Possible Response Questions.” There are times you may want to focus
on a specific aspect of literature and direct a question or response.
Journals are collected weekly, with feedback given in the form of written
comments and questions.
6. When the book is finished, the group decides (usually) how to extend
and present the book to the rest of the class. As a group, they write
what their extension activity will be, and list which part(s) of the book will
be shared. Students have a list of “Ways to Share Books.”
Presentations are video taped and students watch their own and take
time to self-evaluate their work. They may also meet with the teacher
for a conference to discuss their group’s work.

th

th

Anne Klein, 4 /5 Grade, Seaview Elementary, Edmonds, WA
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Literature Circles Structure: Middle School
How do you get started?
As we lay the foundation for literature circles, I’ve found that it works best to have the
whole class read the same novel. This sets the stage, providing guided practice with all
components of literature circles that students will later apply more independently in their groups
formed around book choices. Beginning the year with all students reading the same book gives
them a chance to develop the skills, strategies, and behaviors that create the foundation for
successful literature circles throughout the year. For this first unit, I choose an engaging book
that is accessible to all of my students. This is often a short novel that will lead into a longer
book. For example, the sixth graders read The Song of the Trees (1975), then follow up with
Roll of Thunder, Hear My Cry (1976), both by Mildred Taylor. This first unit is a training session,
so it’s important to go slowly, provide clear modeling, and review my expectations often.

How do you help students understand the purpose of discussion?
This first round is really a training session so we go slowly and all procedures are modeled
and reviewed. Students need some guidance about what I expect from their literature circle
conversations.
• Brainstorming to launch discussions: After students have read several chapters of the
whole-class novel, we prepare for discussion with a short brainstorming session. I ask the
class, “What are some things in these first chapters that you could talk about fruitfully in your
groups?” I record their ideas on the board for students to refer to during the discussion.
• Fishbowl: Students also need to see and hear examples of discussion in order to
begin to understand what to do. I ask the fifth grade teachers for names of students they think
are especially good at discussing literature. I then ask five of those students in each reading
class to come the following day prepared to discuss The Song of the Trees. In "fish bowl" style
these five students sit in the front of the classroom and carry on a discussion about the book
while everyone else listens and observes. When the discussion is over, students identify what
happened that contributed to a good discussion. These items are recorded on a poster,
displayed in the classroom and become our model of strategies for a good discussion.

How are the literature circle groups formed?
I find that groups of four or five students work the best. Larger groups tend to break off into
side conversations, and groups with only three students don’t seem to have enough energy or
diversity of ideas. I form these first groups myself, making them as heterogeneous as possible
by balancing personalities, gender, and ability levels.
Later, when students choose from an array of books, I form the groups according to
students’ choices. I “booktalk” each of the novels, describe some enticing aspects of the book,
and give students an idea of the number of pages and level of difficulty. After they’ve head
about each book, students take time to examine copies of all of the choices. I suggest that they
read a page or two to get a sense of the characters and the overall flavor of the book. Students
vote for a first, second, and third choice on a ballot. In my class, this ballot is a blank piece of
recycled paper; other teachers use preprinted forms. I can form groups in just a few minutes,
honoring each student’s first choice whenever possible. However, I also make some strategic
decisions about which students work well together (or not!) and ensure that there are both
outgoing and more reticent students balanced among the groups.

Bonnie Campbell Hill, Katherine L. Schlick Noe, & Janine A. King. (2003). Literature Circles in Middle
School: One Teacher’s Journey, Norwood, MA: Christopher-Gordon Publishers.
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How often do students discuss?
To fuel a good discussion, students need to be far enough into a book to care about the
characters but not so far that they can’t remember details. Each group usually meets for a
discussion once a week, resulting in three discussions during the course of reading the book:
one near the beginning, one in the middle, and a final discussion after students have completed
the whole novel.

What does a typical week look like?
Monday

5-15 min.
10-30 min.

Set reading schedule for the week.
Discuss journal topics.
Students begin to read and write in journals.

Tuesday

10-20 min.
10-30 min.

Focus lessons (chapters 4, 5, and 6)
Two or three groups discuss.
Other students read or write in journals.

Wednesday

10-20 min.
10-30 min.

Focus lessons (chapters 4, 5, and 6)
Two or three groups discuss.
Other students read or write in journals.

Thursday

45 min.

Students read or write in journals.

Friday

45 min.

Independent reading day (self-selected books)

What about teaching reading skills?
Mini-lessons that focus on reading skills or strategies or literature circle procedures are
interspersed throughout each unit where they are most relevant. They usually take about 10 15 minutes at the beginning or end of the 45-minute reading period.

What do you do when students are finished reading the books?
Completing a literature circle unit usually takes 3 to 4 weeks for reading, discussions, and
written response. I find that many students naturally gravitate toward various art forms to
respond to a book. Therefore, we generally culminate the unit with an extension project. The
purpose of this project is to extend their understanding of the book related to the theme of the
unit and to celebrate literature. For each unit I usually give students three or four choices of
projects. They begin their project by filling out a planning sheet that explains what they are
going to do, how they are going to do it, and how it reflects their understanding of the book they
read. I usually allow 1 week for students to complete their extension projects during class time.

What do you do the rest of the year?
Depending on the class and the yearly schedule, we will do four or five literature circle units
during the school year. In-between each unit we take a break for two to four weeks and focus
on a non-fiction unit, poetry, or some other area of interest and need. Non-fiction and poetry are
great topics for literature circle discussions, too, but I find that changing the format for a few
weeks between each literature circle cycle keeps students fresh and interested.

Bonnie Campbell Hill, Katherine L. Schlick Noe, & Janine A. King. (2003). Literature Circles in Middle
School: One Teacher’s Journey, Norwood, MA: Christopher-Gordon Publishers.
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Focus Lessons:
Literature Circle Procedures
• Choosing a book that interests you and that you
can read
• Starting discussion quickly
• Polite disagreement
• Keeping the conversation going
• Listening attentively
• Being an effective group member
• Asking for clarification
• Inviting reluctant group members to say
something
• Mediating conflicts
• Spicing up a lagging discussion
• Tying extension projects back to the book

Focus Lessons:
Memorable Language
• Golden Lines – “just right” words and phrases
• Descriptive details
• Simile/Metaphor/Analogy

Focus Lessons:
Literary Elements
• Point of view and perspective
• Tone and mood
• Persuasive devices

Focus Lessons:
Story Structure
•
•
•
•

Beginning, middle, end
Climax
Endings
Problems/Attempts to solve problems

Focus Lessons:
Reading Strategies
• Predicting
• Reading on to see if predictions make sense
• Self-correcting when reading doesn't make
sense
• Thinking about what would make sense
• Using what you already know (background
knowledge)
• Finding evidence to support a point
• Comparing/contrasting
• Identifying important information
• Using flexible strategies to identify unknown
words:
Using letters and sounds to predict
Breaking a word into parts
Relating to a word you know (how-now)
Skipping the word and going on
Re-reading
Using a dictionary or other source
• Previewing
• Building vocabulary through reading
• Creating pictures in your head
• Asking yourself (or the text) questions
• Reading what you don't know slowly and what
you do know quickly
• Skimming
• Analyzing, interpreting, inferring
• Reading faster to build fluency and momentum

Focus Lessons:
•
•
•
•
•
•

Genre Characteristics
Realistic and Historical Fiction
Science Fiction/Fantasy
Poetry
Informational Books
Biography/Autobiography
Traditional literature (myth, legend, folktale)

Focus Lessons:
Writing and Response Strategies
• Choosing a topic or focus for your journal entry
• Supporting ideas with information from the book,
your own life, or other books
• Elaborating by using details
• Writing with a purpose and for an audience
• Trying out dialogue
• Using figurative, descriptive language
• Using sketches and illustrations to spark or
extend ideas
• Developing criteria for effective writing
• Writing a response from a character's point of
view
• Incorporating ideas from Post-it Notes into a
written response
• Incorporating ideas raised during discussion into
written response

Katherine L. Schlick Noe & Nancy J. Johnson. (1999). Getting Started with Literature Circles (1999).
Norwood, MA: Christopher-Gordon Publishers, Inc.
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Making Discussions Work
Discussion is at the heart of literature circles. Effective discussions increase students'
understanding of what they read, as well as make the reading experience more enjoyable. You
can help students develop effective discussion skills by providing some tools and teaching
discussion strategies.

Tools for Discussion
 Brainstorming Ideas — With your students, brainstorm some ideas about what they can
talk about during discussions.
 Quote and Question — As students read, ask them to find one quote that stood out for
them and raise one question that genuinely puzzled them.
 Prompts — Open-ended discussions starters: "I wondered…" "I noticed…" "I felt…
because…"
 Guided Topic — You may want to suggest a topic for discussion that you introduce through
a focus lesson. This is a good way to tie in a focus on theme, genre, or author.
 Student-generated Questions — Generate a list of open-ended questions with your
students.
 “Post-it” Notes — These small "flags" work well to identify passages that students want to
share in a discussion. As they read, students can make short notes or write questions on
the “Post-it” notes to remind them of what they want to discuss.
 Bookmarks — Students can use bookmarks to note interesting or puzzling words they
encounter, to write questions, and to record ideas worth discussing.
 Golden Lines — "Golden lines" — quotes from the book — are an easy and effective
source of interesting discussion material. Many students find it much easier to select
something the author said than to come up with their own reactions.
 Discussion Logs — Discussion logs are a more structured way to prompt students to
collect quotes, questions, and interesting words. They provide just enough space for a
quick notation and differ from a journal entry, whose purpose is extended and reflective
response.

Developing Discussion Skills
contributing.

Teach strategies for effective listening and

 Brainstorm: "What works and what doesn't work in a discussion?"
 Develop guidelines for discussion:
• Immersion: Jump in with both feet. Students meet and talk without much guidance. After
about 5 minutes, pull them together to reflect on what went well and what was frustrating.
Help students design guidelines for effective discussions.
• Fish Bowl: Invite a group of students to model a discussion. Four or five sit in a half circle
and talk about a book (read aloud, picture book) while the class observes. Stop them
periodically, pointing out things they do naturally that make the discussion flow. Generate
guidelines based on the fish bowl experience.
 Practice and debrief
Focus Lessons for Discussion Anything you notice that your students need to work on:
Respectful disagreement
Keeping a conversation going
Difference between discussion and taking turns
What active listening really means
How to get a conversation back on track
rd

th
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Preparing for Literature Circle Meetings
Before you meet with your literature circle, choose a part
of your book that:
•
•
•
•
•
•
•
•

makes you wonder
makes you laugh
makes you sad or upset
you don’t understand
was your favorite part
has interesting words
reminds you of another book
reminds you of something that has happened in
your life

Mark the parts you want to discuss or make a note in your
journal about them. Be ready to talk about your choices.

rd

th
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Monday

Tuesday
Wednesday

Thursday
Friday
You may use the back of your bookmark
to write questions you want to ask or
vocabulary words you may want to
discuss.

Monday

Tuesday

Wednesday

Thursday

Friday

You may use the back of your bookmark
to write questions you want to ask or
vocabulary words you may want to
discuss.

Lisa Norwick, 3 /4 Grade, Brookside/Cranbrook Schools, Bloomfield Hills, MI

th

Please record the number of
pages your literature circle group
decides to read each day.

Please record the number of
pages your literature circle group
decides to read each day.

rd

Literature Circle
Bookmark

Literature Circle
Bookmark
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You may use the back of your bookmark
to write questions you want to ask or
vocabulary words you may want to
discuss.

Friday

Thursday

Wednesday

Tuesday

Monday

Please record the number of
pages your literature circle group
decides to read each day.

Literature Circle
Bookmark

Anecdotal Records

Classroom Based Assessment by Hill, Ruptic, and Norwick, 1998.
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Focus Questions for Anecdotal Notes: Literature
Discussions
1. Is the student prepared for the literature discussion?
2. Does the student use the text to share passages? To support ideas and
opinions? How effectively?
3. Does the student listen actively to others?
4. Does the student ask questions? What kinds?
5. Do the questions get a thoughtful response? Which are most effective?
6. Does the student contribute thoughtful ideas?
7. Does the student make predictions? How effectively?
8. Does the student build on other people’s comments?
9. Does the student keep the group on task?
10. Does the student discuss unknown or interesting words?
11. Does the student make personal connections to his/her life? At what
levels?
12. Does the student make connections to other books, authors, and
experiences?
13. Does the student discuss the author’s craft and word choice?
14. Does the student discuss literary elements (plot, setting, character)?
15. Can the student reflect on literature circle participation and set goals?

Classroom Based Assessment by Hill, Ruptic, and Norwick, 1998.
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Literature Circle Evaluation
Name:

Date:

Literature Circle Group:
Book:
What things did your group do very well today?

 started in 1 minute
 read and follow along

 cooperated
 discussed well
What things are going really well in your discussions?

 listening to others
 everyone is sharing
 predicting what will happen next
 asking questions
 supporting ideas
 relating to other books or characters
 relating to own lives

st

Megan Sloan, 1 /2

nd

Grade, Cathcart Elementary, Snohomish, WA
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Literature Circle Debriefing
Name:

Date:

Title:

Author:

How much did you participate in the discussion about this book?

 about the right amount

 too much

 not at all

 too little

What was an important contribution you made to the discussion?

What was an important idea or explanation expressed by someone else in the
group during the discussions? (Identify the person and tell what he/she said.)

What group strategies did your group use well? (participating, staying on topic,
contributing appropriate information, encouraging others to contribute, listening
carefully, making good eye contact, being considerate of others' opinions, asking for
clarification, summarizing, using appropriate voice levels)

What strategies did you struggle with?

Suggestions/comments/goals for next literature circle discussion?

th

Adapted by Janine King, 6 Grade, St. Joseph’s School, Seattle, WA
from Lynn K. Rhodes, Literacy Assessment: A Handbook of Instruments
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Literature Discussion Self-Evaluation
Name:

Date:

Title:

Author:

What did I do well during our literature discussion? (asked good questions,
listened actively, responded to others, supported my ideas using the book,
took a risk, compared the book to my life or other books)

What could I do better next time?

Classroom Based Assessment by Hill, Ruptic, and Norwick, 1998.
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Date:

rarely contributes to
discussion

conversation off-task or
does not contribute

rarely listens or responds
to group members















sometimes listens and
responds appropriately,
occasionally asks
questions or shares ideas

difficulty keeping
discussion going

contributes to discussions
occasionally or when
prompted

brings book and journal

APPRENTICE

Classroom Based Assessment by Hill, Ruptic, and Norwick, 1998.

Comments:

not prepared for discussion
(forgets journal or book)



NOVICE









listens and responds
adequately (occasionally
reads journal entries or
unclear passages,
discusses unknown words,
asks questions, listens
actively, builds on others’
comments, makes
connections to other books
and experiences,
discusses author’s style
and literary elements)

generally keeps the
discussion going

contributes appropriately to
discussions

brings book with passages
marked and several
journal entries

PRACTITIONER
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listens and responds
thoughtfully (reads journal
entries or unclear
passages, discusses
unknown words, asks
questions, listens actively,
builds on others’
comments, makes
connections to other books
and experiences,
discusses author’s style
and literary elements)

effectively keeps the
discussion going

contributes significantly to
discussion

brings book with passages
clearly marked and
thoughtful journal entries

EXPERT

Check the boxes that apply to this discussion, then mark an "X" in the top bar to indicate approximate placement on a continuum.
Use the back for comments: what you noticed as strengths and weaknesses, and what you found interesting and unique.

Name:

Discussion Rubric

Response Journal Rubric
Name:

Date:

Title:

Author:

4

In addition to a precise plot summary, the writer
makes inferences, predictions, comparisons, or
evaluations and supports ideas with evidence from
the story. The writer makes connections with
his/her life, other books or other events. The writer
demonstrates fluency.

3

The plot is accurately summarized with specific
details. The writer shares one or more personal
reflections and gives examples to support his/her
interpretations.

2

The plot is summarized in a general way but lacks
detail or support. The writer may share a general
personal response.

1

The writer retells minimal details from the story.

Classroom Based Assessment by Hill, Ruptic, and Norwick, 1998.
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Date:

includes no examples to
support opinions

no variation in forms of
written response

no attention to details
(lacking in organization and
neatness with many
spelling and punctuation
errors)















slight attention to details
(lacking in organization and
neatness with some
spelling and punctuation
errors)

occasionally varies forms
of written response

includes occasional,
incomplete or unclear
examples to support
opinions

some writing (includes
reactions, summaries, and
connections to other books
or experiences, evaluates
and analyzes)

APPRENTICE

Classroom Based Assessment by Hill, Ruptic, and Norwick, 1998.

Comments:

little writing



NOVICE









adequate attention to
details (somewhat
organized and neat, with
mostly correct spelling and
punctuation)

clearly varies forms of
written response

includes sufficient
examples to support
opinions

adequate writing (includes
occasional reactions,
summaries, and
connections to other books
or experiences, evaluates
and analyzes author’s craft
or elements of literature)

PRACTITIONER
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thorough attention to
details (well organized and
neat, with correct spelling
and punctuation)

skillfully and creatively
varies forms of written
response

includes clear, complete
examples to support
opinions

thorough writing (includes
thoughtful reactions,
summaries, and
connections to other books
or experiences, evaluates
and analyzes author’s craft
or elements of literature)

EXPERT

Check the boxes that apply to this journal response, then mark an "X" in the top bar to indicate approximate placement on a
continuum. Use the back for comments: what you noticed as strengths and weaknesses, and what you found interesting and unique.

Name:

Journal Response Rubric

Journal Comments
Name:

Date:

Title:

Author:

Cover (title, author, student name, illustration, page numbers, neat
appearance)

Journal Entries (dated, varied format, comments supported with
examples/details, neat appearance)

Vocabulary (at least 10 words completed, correct definition, neat
appearance)

Total Score Based on Journal Response Rubric

Classroom Based Assessment by Hill, Ruptic, and Norwick, 1998.
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Two Stars and a Wish
Name:

Project:

Reviewer:

Date:

Wish:

Two Stars and a Wish
Name:

Project:

Reviewer:

Date:

Wish:

Classroom Based Assessment by Hill, Ruptic, and Norwick, 1998.
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Presentation Rubric

4
WOW!
TERRIFIC!

3
You’ve Got It!

2
Not Yet

1
Try Again!

•
•
•
•
•
•
•

I spoke loudly all of the time
I faced the audience all of the time
I looked at the audience all of the time
I was serious all of the time
I followed along all of the time
I knew when it was my turn all of the time
I did my part well

•
•
•
•
•
•
•

I spoke loudly most of the time
I faced the audience most of the time
I looked at the audience most of the time
I was serious most of the time
I followed along most of the time
I knew when it was my turn most of the time
I did my part well most of the time

•
•
•
•
•
•
•

I spoke loudly some of the time
I faced the audience some of the time
I looked at the audience some of the time
I was serious some of the time
I followed along some of the time
I knew when it was my turn some of the time
I did some of my part

•
•
•
•
•
•
•

I did not speak loudly
I rarely faced the audience
I rarely looked at the audience
I was not serious
I did not follow along
I did not know when it was my turn
I did not participate

Classroom Based Assessment by Hill, Ruptic, and Norwick, 1998.
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Literature Circle Issues
GOALS:
What are your goals for literature circles?
How does this fit with your reading curriculum and other areas of the curriculum?
STRUCTURE:
When will your start literature circles?
How long will each set last?
How many literature circle sets will you have this year?
What will be the schedule (days and times)?
How will you inform parents about literature circles?
Will you involve parents in helping? When will you train them?
BOOK CHOICE:
What books do you plan to use?
Will you use a whole class set or give students choices?
How many groups will you have? What will be the size of each group?
How will you connect the books (by theme, author, topic, or genre)?
DISCUSSIONS:
Will groups be student-led or will you meet with each group?
Will you have student or parent facilitators for each group?
How often will students meet for discussions each week?
Will you develop discussion guidelines? Will students come up with questions to
discuss?
How will you and the students assess participation and their oral discussions?
How can you continue to foster quality discussions?
WRITTEN RESPONSE:
Will your students write in response journals? How often?
Will you use journal prompts?
Will you respond to their journals in writing? How often?
How will you assess written journal responses?
How can you continue to foster quality written responses?
ARTISTIC RESPONSE:
What options do students have for extension projects? How will you introduce options?
How will students plan their projects (e.g. a planning sheet)?
How much time will students have to complete their projects?
When will they share their projects with the rest of the class?
How will you assess artistic responses?
How can you continue to foster quality artistic responses?
EVALUATION:
How will you elicit feedback at the end of each literature circle set?

Classroom Based Assessment by Hill, Ruptic, and Norwick, 1998.
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Choice of a few responses

Groups meet on a rotating
basis
A given number of responses
per week; written only

Students choose a few
responses to be graded;
begin to evaluate discussions

Given by the teacher

Teacher sets for the whole
class
Each chapter has a response

Everything is graded; very
little emphasis placed on
discussions

Responses

Schedule

Requirements

Evaluation

Kary Brown, 5 Grade, Carriage Crest Elementary, Kent, WA

th

Four or five choices

Two or three choices

Whole class reads same
book

Book Choice
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Students still choose a few
responses to be graded but
greater emphasis is put on
discussions.

A given number of responses
per week using a variety of
response forms

Groups set up their own
schedule

Students choose from a
menu of ideas

Student-centered

Teacher-directed

Change Over Time

Professional Resources: Literature Circles
Allington, Richard L. (2001). What Really Matters for Struggling Readers: Designing
Research-Based Programs. New York, NY: Addison-Wesley Educational
Publishers.
Angelillo, Janet. (2003). Writing about reading: From book talk to literary essays, grades
3-8. Portsmouth, NH: Heinemann.
Atwell, Nancie. (2007). The Reading Zone: How to Help Kids Become Skilled,
Passionate,Habitual, Critical Readers. Portsmouth, NH: Heinemann. (with DVD)
Blasingame, James. (2007). Books that don’t bore ‘em: Young adult books that speak to
this generation. New York, NY: Scholastic.
Blecher, Sharon & Jaffee, Kathy. (1998). Weaving in the arts: Widening the learning
circle. Portsmouth, NH: Heinemann.
Buzzeo, Toni & Kurtz, Jane. (1999). Terrific connections with authors, illustrators, and
storytellers: Real space and virtual links. Westport, CN: Libraries Unlimited.
(www.lu.com; 1-800-225-5800)
Daniels, Harvey. (2001). Literature circles: Voice and choice in reading groups and book
clubs. York, ME: Stenhouse.
Daniels, Harvey and Steineke, Nancy. (2004). Mini-lessons for literature circles.
Portsmouth, NH: Heinemann.
Day, Jeni Pollack, Spiegel, Dixie Lee, McLellan, Janet, & Brown, Valerie B. (2002).
Moving forward with literature circles: How to plan, manage, and evaluate
literature circles that deepen understanding and foster a love of reading. New
York: Scholastic.
Dodson, Shirley. (1996). The mother-daughter book club. NY: HarperCollins.
Fountas, Irence & Pinnell, Gay Su. (2006). Teaching for comprehension and fluency:
Thinking, talking, and writing about reading, K-8. Portsmouth, NH: Heinemann.
Fountas, Irene and Pinnell, Gay Su. (2006). The Fountas and Pinnell leveled book list,
K-8. Portsmouth, NH: Heinemann. Also see website:
www.FountasandPinnellLeveledBooks.com
Fountas, Irene and Pinnell, Gay Su. (2001). Guiding readers and writers grades 3-6:
Teaching comprehension, genre, and content literacy. Portsmouth, NH:
Heinemann.
*Fox, Mem. (1992). Dear Mem Fox, I’ve read all your books, even the pathetic ones..
San Diego: Harcourt Brace.
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Hill, Bonnie Campbell, Johnson, Nancy J., & Schlick Noe, Katherine L. (Eds.). (1995).
Literature circles and response. Norwood, MA: Christopher-Gordon.
Hill, Bonnie Campbell, Schlick Noe, Katherine L., & Johnson, Nancy J. (2001).
Literature circles resource guide. Norwood, MA: Christopher-Gordon.
Hill, Bonnie Campbell, Schlick Noe, Katherine L., & King, Janine A. (2003). Literature
circles in middle school: One teacher’s journey. Norwood, MA: ChristopherGordon.
Holland, Kathleen, Hungerford, Rachael, & Ernst, Shirley. (1993). Journeying: Children
responding to literature. Portsmouth, NH: Heinemann.
Jenkins, Carol Brennan. (1999). The allure of the author: Author studies in the
elementary classroom. Portsmouth, NH: Heinemann.
Jenkins, Carol Brennan & White, Deborah. (2007). Nonfiction author studies in the
elementary classroom. Portsmouth, NH: Heinemann.
Johnson, N.J. (1997). Literary weavings: Extending response through the arts. In Voices
from the middle, Vol. 4, No. 3, pp. 36-39.
Lesene, Teri. (2006). Naked reading: Uncovering what teens need to become lifelong
readers. Portland, ME: Stenhouse.
Lesene, Teri. (2003). Making the match: The right book for the right reader at the right
time, Grades 4-12. Portland, ME: Stenhouse. (E-Book)
"Literature Circles: Growing Our Reading Lives," Primary voices, Volume 9 (1), August,
2000 issue, Urbana, IL: NCTE.
Meet the Author series, published by Richard C. Owen Publishers.
Peterson, Ralph & Eeds, Maryann. (2007). (Second Edition). Grand Conversations:
Literature Groups in Action. New York, NY: Scholastic.
Roser, Nancy & Martinez, Miriam. (1995). Book talk and beyond: Children and teachers
respond to literature. Newark, DL: International Reading Association.
Samway, Katharine Davies & Whang, Gail. (1995). Literature study circles in a
multicultural classroom. York, ME: Stenhouse.
Scieszka, Jon: www.guysread.com
Schlick Noe, Katherine L. & Johnson, Nancy J. (1999). Getting started with literature
circles. Norwood, MA: Christopher-Gordon.
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Short, Kathy & Pierce, Kathryn Mitchell. (Eds.) (1990). Talking about books: Creating
literate communities. Portsmouth, NH: Heinemann.
Trelease, Jim. (2006) (Fifth Edition). The Read-Aloud Handbook. New York, NY:
Penguin.
Wilhelm, Jeffery. (2007). Engaging Readers & Writers with Inquiry: Promoting Deep
Understandings in Language Arts and the Content Areas with Guiding Questions.
New York, NY: Scholastic.
Wilhelm, Jeffery. (2001). Reading is Seeing: Learning to Visualize Scenes, Characters,
Ideas, and Text Worlds to Improve Comprehension and Reflective Reading. New
York, NY: Scholastic.
Christopher-Gordon: 1-800-934-8322/1-781-762-5577 (www.Christopher-Gordon.com)
Heinemann: 1-800-793-2154/1-603-431-7894 (www.heinemann.com)
Stenhouse: 1-800-988-9812/1-207-253-1600 (www.stenhouse.com)
Scholastic: 1-800-325-6149/1-573-632-1687 (www.scholastic.com)

Web Sites
Literature Circles Resource Center
www.litcircles.org
Katherine L. Schlick Noe, Seattle University
Themed Literature Units
http://fac-staff.seattleu.edu/kschlnoe/TLU/TLU.html
Developing literature circles around meaningful themes; site by Katherine L. Schlick
Noe, Seattle University
Literature Learning Ladders
http://eduscapes.com/ladders/

In-depth site developed by Dr. Annette Lamb and Dr. Larry Johnson of
Eduscape, a professional development organization for teachers.
Laura Candler's Literary Lessons

http://home.att.net/%7Eteaching/litlessons.htm
4th/5th grade teacher Laura Candler has developed this extensive and useful site
describing how she uses literature circles in her intermediate classroom. She
includes many forms and guidelines that you can download, as well as book
suggestions for intermediate students.
Discussion Groups/Literature Circles
http://www.mcps.k12.md.us/curriculum/english/elg_lit_circles.htm
Guidelines from the Montgomery County (Maryland) Public Schools.
LiteratureCircles.com
http://www.literaturecircles.com/
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Based on Harvey Daniels' Literature Circles: Voice and Choice Book Clubs and
Reading Groups. (2002). Stenhouse.
© April 2006
Bonnie Campbell Hill
13910 64th Place West, Edmonds, WA 98026
(425) 742-7110
Email: bonnie@bonniecampbellhill.com
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Best New Books 2006-2007
Bonnie Campbell Hill
BEST FAIRY TALE/TALL TALE/MYTH/LEGEND
Rapunzel: A Groovy Fairy Tale by Lynn Roberts, illustrated by David Roberts
The Princess and the Pea by Lauren Child, captured by Polly Borland
Hewitt Anderson’s Great Big Life by Jeradine Nolen, illustrated by Kadir Nelson
BEST FANTASY/SCIENCE FICTION
Ptolemy’s Gate by Jonathan Stroud
The People of Sparks and The Prophet of Yonwood by Jeanne DuPrau
The Opal Deception and The Lost Colony by Eoin Colfer
Eragon and Eldest by Christopher Paolini
The Will of the Empress and Beka Cooper: Terrier by Tamora Pierce
Capt. Hook: The Adventures of a Notorious Youth by J. V. Hart, ill by Brett Helquist
Princess Academy by Shannon Hale (2005 Newbery Honor Award)
Gossamer by Lois Lowry
Peter and the Shadow Thieves by Dave Barry and Ridley Pearson
Bella at Midnight by Diane Stanley
Peter Pan in Scarlet by Geraldine McCaughrean
Beka Cooper: Terrier by Tamora Pierce
Fairest by Gail Carson Levine
BEST NEW PICTURE BOOKS
Zen Shorts by Jon Muth
Doña Flor by Pat Mora, Illustrated by Raul Colón
How Much? Visiting Markets Around the World by Ted Lewin
I Lost My Tooth in Africa by Penda Diakité, illustrated by Bab Wagué Diakité
My Librarian Is a Camel by Margriet Ruurs
One Green Apple by Even Bunting, illustrated by Ted Lewin
Skippyjon Jones and Skippyjon Jones in the Doghouse by Judy Schachner
Flotsam by David Wiesner (October, 2006)
BEST NEW FICTION (NOVELS)
Lunch Money and The Last Holiday Concert by Andrew Clements
The Teacher’s Funeral: A Comedy in Three Parts and Here Lies the Librarian by
Richard Peck
Replay by Sharon Creech
The Penderwicks by Jeanne Birdsall
The Misadventures of Maude March by Audrey Couloumbis
Project Mulberry by Linda Sue Park
Replay by Sharon Creech
Silverfin and Blood Fever by Charlie Higson
Small Steps by Louis Sachar
Each Little Bird That Sings by Deborah Wiles
The Miraculous Journey of Edward Tulane by Kate DiCamillo
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Chicken Boy by Frances O’Roark Dowell
The Higher Power of Lucky by Susan Patron (Newbery Winner 2006)
BEST HISTORICAL FICTION AND BIOGRAPHIES (PICTURE BOOKS)
Rosa by Nikki Giovanni, illustrated by Bryan Collier
This is the Dream by Diane Shore & Jessica Alexander, illustrated by James Ransome
John, Paul, George and Ben by Lane Smith
Theodore by Frank Keating, paintings by Mike Wimmer
The Cat with the Yellow Star: Coming of Age in Terezin by Susan Goldman Rubin with
Ela Weisserger
Through Georgia’s Eyes by Rachel Rodriguez
Show Way by Jacqueline Woodson, illustrated by Hudson Talbott
Paths to Peace: People Who Changed the World by Jane Breskin Zalben
BEST UNTOLD TALES
Brothers in Hope: The Story of the Lost Boys of Sudan by Mary Williams
Sixteen Years in Sixteen Seconds: The Sammy Lee Story by Paul Yoo, ill by Dom Lee
Tsunami: Helping Each Other by Ann Morris and Heidi Larson
Owen and Mzee by Isabella Hatkoff, Craig Hatkoff and Paula Kahumbu
Landed by Milly Lee, pictures by Yangsook Choi
The World’s Greatest Elephant by Ralph Helfer, illustrated by Ted Lewin
Marvelous Mattie by Emily Arnold McCully
The Milestone Project, photographs by Richard Steckel and Michele Steckel
BEST HISTORICAL FICTION (including contemporary issues in other countries)
Marie, Dancing by Carolyn Meyer
The Turning by Gloria Whelan
Under the Persimmon Tree by Suzanne Fisher Staples
Thin Wood Walls by David Patneaude
Crossing the Wire by Will Hobbs
La Línea by Ann Jaramillo
The Diary of Ma Yan by Ma Yan
The Story of My Life by Farah Ahmedi
Ithaka by Adele Geras
The Book Thief by Markus Zusak
The Queen’s Soprano by Carol Dines
Bread and Roses, Too by Katherine Paterson
The Green Glass Sea by Ellen Klages
Counting on Grace by Elizabeth Winthrop
Hattie Big Sky by Kirby Larson (Newbery winner 2006)
BEST POETRY
A Kick in the Head: An Everyday Guide to Poetic Forms selected by Paul Janeczko,
illustrated by Chris Raschka
Yellow Elephant: A Bright Bestiary by Julie Larios, illustrated by Julie Paschkis
Fold Me a Poem by Kristine O’Connell George, illustrated by Lauren Stringer
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Animal Stackers by Jennifer belle, illustrated by David McPhail
Zany Zoo by William Wise, illustrated by Lynn Munsinger
BEST YOUNG ADULT NOVEL
Forever in Blue: The Fourth Summer of the Sisterhood by Ann Brashares
The Legend of the Wandering King by Laura Gallego Garcia
Best Foot Forward by Joan Bauer
Just Listen by Sarah Dessen
Totally Joe by James Howe
Pieces of Georgia by Jen Bryant
The Sledding Hill by Chris Crutcher
Estrella’s Quinceañera by Malín Alegría
Crunch Time by Mariah Fredericks
Shug by Jenny Han
Wild Roses by Deb Caletti
The Killing Sea by Richard Lewis
Things Not Seen and Things Hoped For by Andrew Clements
Ask Me No Questions by Marina Budhos
Side Effects by Amy Goldman Koss
The Taker by J. M. Steele
BEST ADULT BOOKS
Empress Orchid by Anchee Min
Empress by Shan Sa
Snow Flower and the Secret Fan by Lisa See
The Twentieth Wife and The Feast of Roses by Indu Sundaresan
Mao’s Last Dancer by Li Cunxin
We Are All Welcome Here by Elizabeth Berg
The Secret Life of Bees and The Mermaid’s Chair by Sue Monk Kidd
Angry Housewives Eating Bon Bons by Lorna Landvik
The Curious Incident of the Dog in the Night-time by Mark Haddon
The Time Traveler’s Wife by Audrey Niffenegger
Son of a Witch and Mirror, Mirror by Gregory Maguire
Mao: The Unknown Story by Jung Chang and Jon Halliday
The Glass Castle by Jeannette Walls
Me and Emma by Elizabeth Flock
The Life and Times of the Thunderbolt Kid by Bill Bryson
My Sister’s Keeper by Jodi Picoult
Daniel Isn’t Talking by Marti Leimbach
Shantaram by Gregory David Roberts
March by Gwendelyn Brooks
Leaving Microsoft to Change the World by John Wood
Three Cups of Tea by Greg Mortenson & David Oliver Relin
Eat, Pray, Love by Elizabeth Gilbert
Compiled by Bonnie Campbell Hill April 2007
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Books to Read
TITLE

AUTHOR

Classroom Based Assessment by Hill, Ruptic, and Norwick, 1998.

COMMENTS
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A literature circle is equivalent of an adult book club, but with greater structure, expectation and rigor. The aim is to encourage thoughtful
discussion and a love of reading in young people. The true intent of literature circles is "to allow students to practice and develop the
skills and strategies of good readers" (DaLie, 2001). Literature circles were first implemented in 1982 by Karen Smith, an elementary
school teacher in Phoenix, Arizona. Handed a box of odd-and-end novels by a fellow teacher Literature Circles and Response edited by
Bonnie Campbell Hill, Nancy J. Johnson & Katherine L. Schlick Noe. available from Amazon. Table of Contents.Â 13.Literature Circles:
Assessment and Evaluation, Bonnie Campbell Hill 14.Goals and Assessment: How They Go in Circles, Sam Sebesta 15.Time Changes
Everything: One Teacher's Story, Nancy J. Johnson Closing Remarks About the Authors Books for Literature Circles: A Selected
Annotated Bibliography Author and Title Index General Index. Also in this series Getting Started with Literature Circles. Katherine L.
Schlick Noe, and Nancy J. Johnson. Literature Circles in Middle School: One Teacher's Journey. Bonnie Campbell Hill, Katherine L.
Schlick Noe, and Janine A. King. Literature Circ... Literature Circles and Response (1995) Bonnie Campbell Hill, Nancy J. Johnson, &
Katherine Schlick Noe. or contact Katherine L. Schlick Noe, Ph.D. Professor and Director of Literacy College of Education Seattle
University 901 12th Avenue P.O. Box 222000 Seattle, WA 98122-1090 206.296.5768 kschlnoe@seattleu.edu. see What's New at the
LCRC. home | structure | books | discussion | written response | themed literature units | extension projects. Literature Circles Resource
Center. Â© 2013 Katherine L. Schlick Noe.

